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This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils. It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the outcomes for disadvantaged pupils last academic year. 
School overview 
	Detail 
	Data 

	Number of pupils in school 
	260

	Proportion (%) of pupil premium eligible pupils 
	37.3% 

	Academic year/years that our current pupil premium strategy plan covers (3-year plans are recommended – you must still publish an updated statement each academic year) 
	2025 – 2026 
2026 – 2027 
2027 – 2028 

	Date this statement was published 
	1st September 2026

	Date on which it will be reviewed 
	1st September 2027

	Statement authorised by 
	Louise Bonter (Headteacher) 

	Pupil premium lead 
	Louise Bonter (Headteacher) 

	Governor / Trustee lead 
	Mike Powers 


Funding overview 
	Detail 
	Amount 

	Pupil premium funding allocation this academic year 
	2025 – 2026 £127,260 
2026 – 2027 £144,150
2027 – 2028 TBC 

	Pupil premium funding carried forward from previous years  
	£0 

	Total budget for this academic year 
	2026 – 2027 £144,150


Part A: Pupil premium strategy plan 
Statement of intent 
	Our aim is for all pupils, regardless of background or challenge, to make strong progress and achieve well across all subjects. Our pupil premium strategy focuses on ensuring disadvantaged pupils reach this goal, including high attainers. We also consider the needs of vulnerable pupils—such as those with a social worker, children who are looked after, and young carers—and the actions in this statement are designed to support them too. 
High-quality teaching is central to our approach, particularly in the areas where disadvantaged pupils need the most support. This has the greatest impact on reducing the attainment gap while also benefiting non-disadvantaged pupils. We expect that outcomes for non-disadvantaged pupils will be sustained and improved alongside progress for their disadvantaged peers. 
Our work is guided by robust assessment and responds to both shared and individual needs. The approaches selected complement each other to help pupils succeed. 
To ensure effectiveness, we will: 
· Provide appropriate challenge for disadvantaged pupils 
· Intervene early when needs arise 
· Adopt a whole-school commitment to high expectations for disadvantaged pupils 
· Ensure all pupils can access enrichment opportunities in sport, music and outdoor learning 
· Offer nurture support for social and emotional development 
· Deliver daily attendance support for families to promote regular, punctual attendance 


Challenges: This details the key challenges to achievement that we have identified among our disadvantaged pupils. 
	Challenge number 
	Detail of challenge  

	1 
	Internal and published data indicate that the attainment of disadvantaged pupils at our school is below that of non-disadvantaged pupils in Reading, Writing, and Maths. This gap highlights the need for targeted support to ensure these pupils reach age-related expectations and achieve their full potential. 

	2 
	Analysis of internal and national data shows that the progress of disadvantaged pupils is below national benchmarks, particularly in Writing. This indicates a need for strategies that accelerate learning and address specific barriers to progress. 

	3  
 
	Over the past three years, disadvantaged pupils’ attendance has been, on average, 2% lower than that of non-disadvantaged pupils, with significantly higher rates of persistent absence. Research demonstrates a strong link between attendance and academic achievement, making this a key area for targeted intervention. 

	4 
	Observations and discussions with pupils and families indicate a rising prevalence of social and emotional difficulties. These challenges disproportionately affect disadvantaged pupils, impacting their confidence, self-esteem, and engagement with learning, which can in turn hinder academic progress and overall attainment. 

	5 
	In recent years, within the school setting and demographic, disadvantaged pupils have accessed a relatively small percentage of extra-curricular clubs, peripatetic teaching and enrichment activity compared to non-disadvantaged peers. Evidence has shown that accessing these extracurricular activities can promote broader development and better engagement in school life. 





Intended outcomes: This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved. 
	Intended outcome 
	
	Success criteria 

	The attainment gap in Reading, Writing, Maths, and combined measures, is narrowed. 
	✓ 
✓ 
✓ 
	Increase in the proportion of disadvantaged pupils meeting age-related expectations. Reduction in the attainment gap between disadvantaged pupils and their peers. 
Internal and external assessments show upward trends in attainment year-on-year. 

	Disadvantaged pupils make accelerated progress, particularly in Writing, to close the gap with national benchmarks. 
	✓ 
✓ 
✓ 
	Disadvantaged pupils’ progress measures meet or exceed national averages. Year-on-year improvements in writing outcomes. 
Evidence from teacher assessments and standardised tests shows consistent progress. 

	Attendance of disadvantaged pupils improves to match or exceed the school average, with a reduction in persistent absence. 
	✓ 
✓ 
✓ 
	Overall attendance for disadvantaged pupils rises to within 1% of non-disadvantaged pupils. Reduction in the number of disadvantaged pupils classified as persistently absent. 
Improved punctuality and engagement in lessons. 

	Disadvantaged pupils demonstrate improved confidence, self-esteem, and engagement, supporting their overall academic progress. 
	✓ 
✓ 
✓ 
	Reduction in the number of pupils requiring intensive emotional support. 
Improved scores on wellbeing and pupil voice surveys. 
Increased engagement in classroom activities and participation in learning. 

	Disadvantaged pupils have equitable access to enrichment activities, including clubs, music tuition, and other extracurricular opportunities. 
	✓ 
✓ 
✓ 
	Increased participation rates of disadvantaged pupils in enrichment activities. 
Positive feedback from pupils and families regarding access to activities. 
Monitoring shows a reduction in disparities between disadvantaged and non-disadvantaged pupils’ participation. 


 
Activity in this academic year: This details how we intend to spend our pupil premium funding this academic year to address the challenges listed above. 
Teaching (for example, CPD, recruitment and retention) 
Budgeted cost: £36,390 
	Activity 
	Evidence that supports this approach 
	Challenge(s) addressed 

	Quality First Teaching and adaptive practice in Reading, Writing, and Maths. 
 
	EEF Pupil Premium Guidance (2019): Highlights that high-quality teaching is the most important lever for improving outcomes for disadvantaged pupils and should be the first strategy before additional interventions. Ofsted (2014, 2022): Reports consistently show that schools with strong teaching strategies see the largest impact on 
	1,2,3



	
	closing the attainment gap, even without additional targeted interventions. John Hattie, “Visible Learning” (2009): Meta-analysis shows that teaching quality has the largest effect size on pupil achievement compared with class size, ability grouping, or interventions. 
	

	Use of formative assessment to identify gaps and plan next steps, in order to carry out targeted whole class, small group and 1:1 and feedback and conferencing. 
	Providing feedback is well-evidenced and has a high impact on learning outcomes. Studies have shown positive effects of feedback from teachers and peers. EEF evidence: written feedback +5 months and oral feedback +7 months. 
	1,2,3 

	Mastery in Number learning approaches to deepen conceptual understanding. 
	Mastery learning approaches aim to ensure that all pupils have mastered key concepts before moving on to the next topic – in contrast with traditional teaching methods in which pupils may be left behind, with gaps of misunderstanding widening. Mastery learning approaches can address these challenges by giving additional time and support to pupils who may have missed learning, or take longer to master new knowledge and skills. Mastery learning +8 months in primary schools. 
	1,2 

	Whole class explicit teaching and sharing of metacognition and self-regulation strategies eg teachers modelling their own thinking and self-talk and use of self-marking criteria. 
	Teachers can use a variety of resources to help pupils develop connections between concepts, understand sequential steps, and make criteria for success explicit. For example, teachers might use reflection questions, knowledge organisers, worked examples or success criteria. This supports pupils to plan, monitor and reflect on their learning. Metacognition & self-regulation +8 months over the course of a year. 
	1,2,3,5 

	Kapow curriculum taught discreetly and woven throughout the curriculum. Ongoing staff CPD to ensure consistent and impactful whole school implementation and embedding of practice over time. 
	Research shows that improvements appear more likely when Social and Emotional Learning approaches are embedded into routine educational practices and supported by professional development and training for staff. In addition, the implementation of the programme and the degree to which teachers are committed to the approach appear to be important. EEF S&L approaches +4 months 
	1,2,3,4 


 
Targeted academic support (for example, tutoring, one-to-one support, structured interventions)  
Budgeted cost: £69,500 
	Activity 
	Evidence that supports this approach 
	
	Challenge(s) addressed 

	Teacher led 1:1 tuition in Reading, Writing, and Maths, explicitly linked with normal classroom teaching. 
	
	Evidence indicates that one to one tuition can be effective, providing approximately five additional months’ progress on average. 
Short, regular sessions (about 30 minutes, three to five times a week) over a set period of time (up to ten weeks) appear to result in optimum impact. Evidence also suggests tuition should be additional to, but explicitly linked with, normal teaching, and that teachers should monitor progress to ensure the tutoring is beneficial. Small group tuition +4 months. 
	
	1,2,3 

	Teacher led small group (up to 5 children) tuition in Writing  
	
	The average impact of the small group tuition is four additional 
	
	1,2,3 

	
	
	months’ progress, on average, over the course of a year.  Evidence shows that small group tuition is effective and, as a rule of thumb, the smaller the group the better. Some studies suggest that greater feedback from the teacher, more sustained the engagement in smaller groups, or work which is more closely matched to learners’ needs explains this impact. Once group size increases above six or seven there is a noticeable reduction in effectiveness. 
	
	

	
	
	
	
	

	Small Group reading comprehension intervention 
	
	The average impact of reading comprehension strategies is an additional seven months’ progress over the course of a year. Successful approaches are carefully tailored to pupils’ reading capabilities. Texts should provide an effective, but not overwhelming, challenge. 
	
	1,2,3 

	Teaching Assistant led small, targeted interventions to individual pupils and small groups in Reading, Writing and Maths 
	The average impact of the deployment of teaching assistants is about an additional four months’ progress over the course of a year. However, effects tend to vary widely between those studies where teaching assistants are deployed in everyday classroom environments, which typically do not show a positive benefit, and those where teaching assistants deliver targeted interventions to individual pupils or small groups, which on average show moderate positive benefits. The headline figure of four additional months’ progress lies between these figures. 
	
	1,2,3 

	1:1 Counselling/Pastoral in house sessions with qualified practioner
	In House Pastoral Lead provides crucial mental health and well being support, family support, and well-being events, empowering individuals to manage anxiety, low mood, stress, and bereavement, significantly improving mental health through early intervention and accessible, tailored services for all ages. The impact involves providing safe spaces, building coping skills, strengthening family bonds, reducing isolation, and raising mental health awareness.
	
	3,4 


 
Wider strategies (for example, related to attendance, behaviour, wellbeing) 
Budgeted cost: £38,260 
	Activity 
	Evidence that supports this approach 
	Challenge(s) addressed 

	Fund small group tuition of music for key stage 2 disadvantaged pupils to give them the same opportunities as non-disadvantaged pupils. 
	EEF research on Arts participation, which covers creative/arts involvement (dance, drama, music, visual arts) - either as part of the curriculum or extracurricular - estimates a +3 months’ progress in academic attainment (on average) for pupils engaging in arts activities compared to similar pupils who don’t. Beyond academic attainment, the Toolkit notes wider benefits: improved attitudes to learning, enhanced well-being, and greater engagement. 
	1,3,4 

	Lunchtime behaviour and well-being 1:1 coaching support and small group 
	EEF Behaviour Interventions evidence supports that both targeted interventions and universal approaches have positive overall effects (+ 4 months). Schools should consider the appropriate combination of behaviour approaches to reduce overall disruption and provide tailored support where required. There is evidence across a range of different interventions with highest impacts for approaches that focus on self-management or role-play and rehearsal (Keep in Step is a restorative, self-regulatory behaviour management) 
	3,4,5 

	Pastoral worker lead on parent meetings 1:1 and small group. 1:1 parental mediation 
	EEF Parental Engagement Evidence suggests that parental engagement has a positive impact on average of 4 months’ additional progress. It is crucial to consider how to engage with all parents to avoid widening attainment gaps. Consider how to tailor school communications to encourage positive dialogue about learning. 
	3,4 

	Monitoring and improving attendance, including timely and personal follow-up with families. 
	The EEF highlight that well-designed school–family communication can be effective for improving attendance. They recommend regular, personalised, non-judgemental contact, framed positively and emphasising partnership rather than blame. Parental Engagement (+4 months). Family-focused support, especially when tackling nonschool factors (housing, parent stresses, family instability), can make a real difference for children whose absences are rooted beyond motivation or attitudes. ‘School-Home support evaluation report.’ 
	1,2,3,5 

	Daily emotional register 
	Barriers to learning identified can be addressed an acted upon immediately. Children feel safe and valued in environment. Children have an opportunity to articulate and express how they are feeling; the more often they do this, the better they will become at doing so effectively. 
	3,4 

	Developing cultural capital through arts, sport, and outdoor learning experiences. 
	A Review of the Social Impacts of Culture and Sport (Scottish Executive / cultural-policy review) — summarises decades of research indicating that participation in culture and sport leads to, among other things, increased self-esteem, self-confidence, improved social networks, enhanced sense of identity, improved wellbeing, and better informal/formal learning outcomes. Outdoor Adventure Learning might provide opportunities for disadvantaged pupils to participate in activities that they otherwise might not be able to access. Through participation in these challenging physical and emotional activities, outdoor adventure learning interventions may support pupils to develop non-cognitive skills such as resilience, self-confidence and motivation. The application of these non-cognitive skills in the classroom may in turn have a positive effect on academic outcomes. Outdoor adventure learning (+3 months) 
	1,4,5 

	Support for disadvantaged families with after-school activity clubs (sports, stem and art). 
	Evidence suggests that by offering and then subsidising school activity clubs this can increase the facilitation of working parents in seeking employment therefore increases the prospects of family outcomes. This then leads to better social and emotional outcomes and increased attendance from the earliest part of the day. The security of familiarity with school and peers is also shown to be another factor affecting well-being and thus improved and sustained attendance. 
	3,4,5 


 
Total budgeted cost: £144,150 
Part B: Review of the previous academic year 
 	 
Outcomes for disadvantaged pupils 
	· 2025/26  
Reception 2025/2026 cohort 
· 10 pupils disadvantaged out of cohort of 34 
· 3/10 disadvantaged pupils have SEN need 
· 0/10 disadvantaged pupils have EHCP 

Year 1 2025/26 cohort 
· 17 pupils disadvantaged out of cohort of 33 
· 7/17 disadvantaged pupils have SEN need 
· 2/17 disadvantaged pupils have EHCP 

Year 4 2025/26 cohort 
· 17 pupils disadvantaged out of cohort of 28 
· 8/17 disadvantaged pupils have SEN need 
· 0/17 disadvantaged pupils have EHCP

Year 6 2025/26 cohort 
· 11 pupils disadvantaged out of cohort of 33 
· 3/11 disadvantaged pupils have SEN need 
· 0/11 disadvantaged pupils have EHCP

	
  
	All Pupils (2026)
	National All Pupils (2025)*
	Disadvantaged (2026) 
	National Disadvantaged  (2025)*

	Reception GLD 
	77% 
	68% 
	100% 
	52% 

	Year 1 PSC 
	89% 
	% 
	100% 
	% 

	KS2 Reading 
	58% 
	75% 
	64% 
	63% 

	KS2 Writing 
	76% 
	72% 
	82% 
	59% 

	KS2 Maths 
	64% 
	75% 
	64% 
	61% 

	KS2 Combined 
	49% 
	62% 
	46% 
	47% 


 
Over past 3 years, disadvantaged pupils have achieved close to national average of disadvantaged pupils nationally. The strategic deployment of Pupil Premium funding in 2025/26 contributed to disadvantaged pupils achieving outcomes broadly in line with, and in some areas above, both whole-cohort and national figures. During 2026/27, the school will build on this success through a continued focus on evidence-informed provision, accelerating progress and further narrowing attainment gaps to sustain and improve outcomes for disadvantaged learners.
*National Validated data not yet released.
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Externally provided programmes 
	Programme 
	Provider 

	Mastery in Number 
	NCETM 

	White Rose Maths 
	White Rose 

	WellComm 
	GL Assessment 

	Pathways to Read 
	The Literacy Company 

	Pathways to Write 
	The Literacy Company 

	Talk Through Stories 
	Ruth Miskin 

	Read Write Inc 
	Ruth Miskin 

	Fresh Start 
	Ruth Miskin 

	Letter Join Handwriting 
	Green and Tempest Ltd 

	Grammarsaurus 
	Grammarsaurus Ltd 

	Picture News 
	Picture News Ltd 

	Kapow
	Kapow Primary

	Ed Start
	Ed Start Sports' Coaching
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